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Summary

Norris Bank Primary School in Stockport has developed a way of putting
the learner in the centre of the education process. This personalises the
curriculum to the students and supports their welfare. This paper will
cover how Norris Bank has moved on from its early beginnings - which
was set out in our first paper Introducing Person-Centred Thinking

in a Primary School' - through to their recent improvement in their
Ofsted results from ‘good’ to ‘outstanding’. It tracks the school’s work
to continue implementing person-centred approaches across their
curriculum and covers:

e Why Norris Bank’s experiences have shown the importance of One Page
Profiles.

e How they have involved the whole school community in developing One
Page Profiles for every student.

e Work on integrating One Page Profiles into the curriculum.

¢ |dentifying student’s hopes and aspirations — how to do it, using and
displaying them and plans for the future.

e Continuing the journey to personalised education - Introducing person-
centred reviews.

e How person-centred thinking can influence the school development plan -
involving the whole school community from staff, to parents and children.

Personalising home school agreements.

This paper isn’t intended as a how-to guide for developing One Page
Profiles — that information is contained in a sister document One Page
Profiles in Schools: A Guide which can be downloaded for free from
www.helensandersonassociates.co.uk

'Sanderson H. and Smith, T. Introducing One Page Profiles in Primary Schools HSA Press, Stockport, 2009 Www.
helensandersonassociates.co.uk
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Introduction

Sir Ken
Robinson, RSA lecture on changing
education paradigms.

Leading thinkers like Sir Ken

Robinson and Charles Leadbeater?

are encouraging schools to
personalise their curriculums through
participation. This means starting

with the principle of encouraging
children, from an early age and

across all backgrounds, to become
more involved in making decisions
about what they would like to learn.
Children’s personal involvement in
making these choices, including how
they like to learn and what targets they
want to set for themselves, would turn
them into more active learners.

Given the government’s agenda
to move further and faster with
personalising public services, these
ideas feel more relevant than ever.

> Leadbeater C., Personalisation through
Participation, Demos, London, 2004

While we await the results of the

SEN and Disability Green Paper?
consultation, we know the focus will
be on supporting better life outcomes
for young people:

There is a continued focus on taking
person-centred approaches into
mainstream schools so all children can
become more active learners in the
way Charles Leadbeater and Sir Ken
Robinson describe. This is underpinned
by other long-standing key policy
documents including:

e Every Child Matters#, which aims
for every child, whatever their
background or circumstances, to
have the support they need to
enjoy, achieve and make a positive
contribution to their life through
their involvement in the services
(like education) that support them.

3Department of Education., Support and Aspiration:
a new approach to Special Educational Needs and
Disability — A Consultation London, 2010

4 Department for Education and Skills, 2004 https://
www.education.gov.uk/publications/standard/
publicationdetail/page1/DfES/1081/2004
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e The SEN Codes of Practice® which
sets policies and procedures aimed
at enabling pupils with SEN to reach
their full potential, to be included
fully in their school communities
and make a successful transition to
adulthood.

e The previous government’s
programme of Putting People First®,
which introduced person-centred
practice as mainstream government
policy and is now reflected in Think
Local, Act Personal — a cross-sector
commitment to personalisation of
care and support.

Norris Bank Primary School in
Stockport has been working to make
sure every child and their teacher
knows what is important to the
individual and what they need to be
supported in the classroom. Taking
their principles from the values behind
person-centred practice — which
firmly places young people at the
centre of any decisions made about
their support or education and has

its roots in helping young learning
disabled students through transition
—the school has introduced One Page
Profiles for every student.

One Page Profiles capture important
information to enable teachers to
personalise learning for each young
person. This information enables
teachers to be aware of the strengths,
interests and specific support needs
of their pupils. The documents can be

> Department for Education and Skills, 2001
https://www.education.gov.uk/publications/
eOrderingDownload/DfES%200581%20200M1G2228.
pdf

¢ Department of Health, Putting People First: A
shared vision and commitment to transforming
adult social care 1997 http://www.dh.gov.
uk/en/Publicationsandstatistics/Publications/
PublicationsPolicyAndGuidance/DH_081118

used to inform action planning and
target setting, so that these reflect
what is important to the young person
and how best to support them. This

can make targets more meaningful and
relevant to the young person. They are

a way for the young person to have

a voice in how they are supported in
school, and to have their strengths

and what is important to them as an
individual acknowledged. One Page
Profiles are also a way for parents/carers
to share their knowledge and expertise
on how best to support their child.

This is Norris Bank’s way of putting the
learner in the centre of the education
process, personalising the curriculum
to their needs and supporting their
welfare. It’s at the heart of all the
school does. Ultimately, One Page
Profiles influence the way that child

is taught within school. Because it is

a “live” document, it can be added to
on a regular basis, for example, at the
beginning and end of each school year.
They form an essential starting point
of discussions with new teachers and
anyone else who might work with the
children.

Why One Page Profiles
are important

Since our original paper was written,
Tabitha Smith, Norris Bank’s Special
Education Needs coordinator, said
that getting all children in the school
to have their own One Page Profile
- the labour of a long-term project

- has been their most significant
development over the past two
years. When she was first introduced
to the idea, there was an immediate
recognition of the benefits for pupils,
teachers and parents:
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“It was an opportunity to
develop a succinct document
that highlights the child’s
strengths, as seen by
themselves, their peers and
their parents; while also
highlighting their preferred
ways of learning.”

Tabitha said this is really important
for meeting the push towards
personalised curriculums; and that
while it would have been easy to
simply develop profiles for children
with special education needs, the
potential for using them with all
students across the school was
recognised and put into action.

“We wanted to try this process
with a whole range of students
to see how it could influence
their experience of school and
learning. Working alongside
parents, who bring a different
perspective from school staff,
is always a valuable process
too. We decided that rather
than singling certain children
out - for example those with
the most specific learning or
behavioural needs - we started
with the entire Year 3 class and
gradually moved from there.”

“After the initial trial, a real
impetus developed. We
realised that if we wanted to
take person-centred learning
seriously, it couldn’t just be a
particular class, or just the SEN
children or reception students.

It had to be for everyone. This
wasn’t a quick, overnight fix -
it had to be done properly and
become part of who we are and
what we do.”

Involving the whole
school community in
developing a One Page
Profile for every child

When Tabitha and her colleagues
realised the One Page Profiles were
working so well for their Year 3
students, they set their sights to
ensuring every child in the school -
across all year levels - had a One Page
Profile by the time school broke up
for the end of term in June 2010. They
wanted to do this by building on their
success from the initial trial.

So that Tabitha was able to get all the
teachers at Norris Bank onside for the
work, Tabitha ran a staff meeting with
leading advisor on person-centred
approaches, Helen Sanderson, to talk
them through it.

“Because teachers have so
much being flung at them,

we wanted to make sure they
really understood the principles
behind the work and were
protected from feeling they
were doing things they might
see weren’t useful.”

The project was presented to the
whole staff at their weekly meeting,
providing an overview of the project
in relation to the Every Child Matters
programme, the Special Educational
Needs Code of Practice, as well as the
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Government’s agenda to place a higher
emphasis on personalised planning and
how this translates to schools.

They then used the person-centred
thinking tool ‘Four plus One’ to
describe to the gathered staff what
they had tried and learned so far, what
they were pleased with in terms of the
work done to date and any concerns
they had taking the work forward.

Tabitha said everyone was given the
opportunity to give their views and
ideas.

They also invited each teacher to
think about how they personally could
be involved in developing One Page
Profiles and the best way to start this.

It was during this process that they
crystalized Norris Bank’s ambition to
be the first mainstream primary school
that incorporates One Page Profiles
throughout the curriculum, and school
year, for all children and staff.

To get started on this goal, Tabitha and
her colleagues ran training sessions
for teachers, teaching assistants and
parent volunteers, who would help run
one-to-one sessions with children in
the classrooms. The training provided
a snapshot of how the process of
developing a one page profile would
work (so they could assist the process
in the classroom) and supported
teachers in understanding how they
could contribute to the information
gathering process. For parents, the
training started by asking everyone to
share something that they liked and
admired about their child.

All adults involved in the project were
given the booklet One Page Profiles - A
Guide for Schools” which was written to
explain this project. The process for was
then rolled out across the school by:

e Starting with one-to-one sessions
with each child, using the
information gathering sheets from
the workbook.

e Asking parent and/or carers to
fill in the ‘stars’ sheet about

7 Sanderson H., Smith, T., Wilson L. One Page
Profiles - a Guide for Schools June 2010 HSA Press
Stockport http://www.helensandersonassociates.
co.uk/media/34885/oppinschlguide.pdf
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appreciations, and the ‘Top Tips’
sheet.

e Teachers and Teaching Assistants
adding their information to this
and create the first draft of the one
page profile.

e Sending the draft home for the child
and parents to check, amend and
add to.

e Afinal version going back to parents
at the end of term, and becoming
an important part of sharing
information from the current class
teacher to the new class teacher.

Tabitha said that the considerable
effort required was worth it:

“As the end of term loomed
closer, we worked within a very
tight schedule, but there was
an amazing buzz of activity.
Within two weeks of the
process starting, every child
had their draft one page profile
to take home. The feedback
from the teaching assistants
and the parent helpers was

so very positive. They really
enjoyed working on a one-to-
one basis with children and
finding out information that
was new to them. It certainly
gives a rounded picture of

the children. We used many

of the parent helpers to type
up the information, as well as
gathering it.”

The drafts were sent home for
checking, with a covering letter
explaining how, given the ‘live’ nature

of the documents, that they would be
worked on and added to as the new
academic year progresses.

“If there was a disagreement
about what was written in

the One Page Profile, then

we decided that was ok and
reinforced the message that
they will be continually worked
upon. It’s about being flexible
and responsive to parents’
wishes. We also had a good
response from children - they
generally were very excited
about the process. Of course,
there are things we need to do
differently or better next time
around, so we made sure to
ask for constructive feedback
about the process from
parents.”

Tabitha and colleagues drew attention
to the One Page Profiles at regular
intervals throughout the year; initially
at the ‘Meet the Teacher’ evening
held in September, and then again at
the November parents evening. Now
that all children have one, Tabitha
said it was a good starting point for
introducing them continuously as
part of normal school life, and their
development have been built in to
September term calendar.

“Creating the profiles is a really
good exercise - implementing
the whole process across the
entire school was exciting

and seeing parents working
with volunteers with children
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was lovely. The response from
parents on how they can help
was remarkably good. We’re
moving slowly, working to a
place so that the final One Page
Profiles are ready to go with
reports with July 2011.”

Integrating One Page
Profiles into the
curriculum

In order that One Page Profiles are
meaningful to children, parents and
teachers, it is essential that there are
clear links to work already being done
in the classroom. Being a ‘bolt on’ is
not really an option. The Profiles need
to be integral to at least one aspect of
teaching and learning. This way, they
become self sustaining; there will be
a set point every year when they are
revisited, revised, updated.

Tabitha said that Norris Bank places a
high priority on building the Social and
Emotional Aspects of Learning (SEAL)
curriculum into everything that they do.

“The school year is divided

up into six sub headings,

each building on skills that
are taught and experienced
through assemblies, teacher-
led class sessions, small group
activities and circle time
sessions. The spring half term
topic is entitled ‘It’s Good To
Be Me’, and the areas of study
fit the different sections of the
One Page Profile perfectly.”

Tabitha said that during this topic, the

children reflect on their strengths, as
well as the strengths of their peers.

“Their self awareness is
developed. Social skills are also
worked on, as the children have
to reflect upon and comment
on their relationships with
others. They are encouraged

to articulate how their feelings
affect their behaviours.”

By developing the One Page Profile
during this half term topic, the
children’s thoughts are recorded in an
attractive and accessible form.

This can then be developed as the

rest of the year progresses, and form
part of the dialogue between teachers
on transition, as well as used during
the Summer Term Parents evening
meetings.

The One Page Profiles are filed on a
shared area in the computer system
so all teachers can access them.
Within another year, Tabitha thinks
that the teachers will be increasingly
comfortable with the process and
will ensure the profiles are updated
regularly. Tabitha will continue to
do specific and focused work with a
particular class each term to ensure
work continues on updating and
refining the process.

“We shared our One Page
Profiles work with our local
Member of Parliament, Ann
Coffey and she said they were a
fantastic way into personalised
learning, and entirely reflects
the Every Child Matters
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agenda. One Page Profiles
were also part of our successful
submission for an Inclusion
Quality Mark.”

There is even an opportunity to

use One Page Profiles with staff.

For example, using them with
teaching assistants when doing their
performance assessments so they
include quotes from children and the
teachers and detail what is important
to the staff member and they have
an opportunity to see what others
perceive as their strengths and what
they should work on next.

Identifying hopes and
aspirations — how to do
it, using and displaying
them and plans for the
future

As part of Tabitha’s drive to increase
parental involvement in their children’s
education, a letter is sent home in
September asking for parents to share
with the hopes and aspirations they
have for their children. This was in the
form of a star that they filled in and
returned to Tabitha.

Tabitha said she was initially concerned
she might receive unachievable

or unrealistic social or academic
aspirations so she was careful with the
wording.

“They’re really good and | was
so pleased with the response

— not everyone came back to

us but a majority did. It was
lovely to read the very positive
aspirations; ranging from ‘to be

able to read their little sister a
story’ through to ‘continue to
love coming to school’.”

All the hopes and aspirations

stars were typed up by the school
administration assistant into class sets.
These are kept by each class teacher
and form the opening dialogue at
Norris Bank’s autumn term parents’
evening. The stars themselves are
cut out, laminated and turned into

a display around the main entrance
to the school. This means parents,
children, Governors and visitors

can read them; and as Tabitha

says, “we can all work together
towards achieving these hopes and
aspirations”.

“Last year there was only

one that was an academic
target; rather they were all
about friendship, confidence
and enjoyment. This year,

I’ve noticed there are more
academic targets and | find
that interesting. We also keep a
record of who has said what -
our secretary types this up and
keeps the list.”

“We tried using this
information to give teachers
an opening line at the parents’
evening - ‘your hope was...
and how did it go>’ However,
we received feedback from
both teachers and parents
that it took too much time on
the night. Instead, we are now
giving parents the opportunity
to tell us if there is anything
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Continuing the journey to
personalised education:
introducing person-
centred reviews

Within an academic year there are
two planned times to officially meet
and discuss children’s progress: in
October and again in March. Norris
Bank holds their SEN Reviews during
these months. At Norris Bank, children
who are at the School Action level of
the SEN ‘ladder’ (used when there is
evidence that a child is not making
progress at school and there is a need
for action to be taken to help with
their learning) meet with the class
teacher to evaluate the Individualised
Education Programme (IEP) and agree
new targets. Those children who are
at the School Action Plus level (a step
further along the SEN ladder from
School Action) and those children who
have a SEN Statement have a more
formal review meeting. This involves
Tabitha as the SENCo and all outside
agencies; as well as the class-teacher,
parents and the pupils themselves are
involved.

As recently as 2009, Tabitha chaired
the reviews and they were run

along ‘traditional’ lines of discussing
progress through reports, comments
and IEP targets which have been set

previously and then agreed. However,
as part of the school’s journey to a
more personalised way of learning,
Tabitha held two Reviews in October
2010 with a very different agenda and
format.

The same people were present as at a
‘traditional’ review - teacher, parents,
learning support assistants, SENCO,
pupil, head teacher - but with the
addition of a person-centred review
facilitator. The meeting was split up
into distinct sections:

The review had a very positive start,
whereby everyone in the room wrote
down on a large sheet of paper all the
things that they liked and admired
about the pupil. This doesn’t just cover
academic issues, but also social issues
and positive views on the student’s
appearance, manner and relationship
with others.

They then moved onto the main
section of the meeting, which, as
Tabitha describes, proved to be “an
amazingly constructive and indeed
cathartic session”.
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honest about how the pupil’s
challenging behaviour made us
feel, and how it affected how
we worked.”

“From this we analysed the
different responses, and found
that there were common threads
in both sections. There were
approaches and strategies that
worked really well for this pupil,
and that these approaches
worked well for everyone
involved with the pupil, both

at home and at school. We

then looked at the aspects

that caused us and the pupil
difficulties, both at home and at
school. Once again there were
common threads that appeared
on everyone’s sheets. We

spent valuable time discussing
these concerns, and then built
these into very personadlised,
appropriate and applicable
targets for the new IEP.”

“Usually, the targets would be
decided before the meeting;
this was a real departure to
go into the meeting without
targets. In fact, it is far more
sensible as these targets can
then be discussed and agreed
by everyone and therefore
pinpoints the real areas of
concern.”

Tabitha said she was really pleased at
the feedback she had received after
the first person-centred reviews.

“I found the meeting amazing.
| feel like | have turned a corner

with him.” Teacherinvolved in a
person-centred review for her student.

After the review meeting, the usual
minutes were typed up and the official
paperwork submitted to the local
council. But Tabitha says that more
importantly, there was an immediate
impact on all those who participated,
making them feel they could develop
really personalised and meaningful
targets that were clearly understood
by everyone involved with the pupil.

“Person-centred reviews are
very powerful and cathartic
for everyone involved as it
gives them an opportunity

to say what’s on their mind

- opening up like this is very
liberating. We will develop

a more detailed One Page
Profile to support the pupil on
a daily basis and especially for
when new teachers and adults
come in to work with us and
the students. The One Page
Profiles will clearly reflect the
strategies that work best, and
gives adults and students the
chance to work at their very
best.”

Tabitha and colleagues agreed that the
new person-centred reviews process
went so well that they would repeat

it for the March reviews. They worked
in particular with one of their pupils

at the School Action Plus stage. They
used his statement of educational
needs and linked its recommendations
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to the reviews process so they could
write very clear and relevant targets.

“We will be able to build in the
funding element of support
and targets to ensure they have
long lasting impact. Linking
person-centred reviews to
funding and budgets is a new
area for us.”

Norris Bank has developed the process
in such a way that supports everyone
involved in preparing for the review.
Tabitha meets with the teacher
individually to discuss the needs of the
pupil in the class and also sends a letter
out to the parents involved usually one
month ahead.

“This is a really valuable time,
as it gives me a clear overview
of all the individual needs

of the children. We develop
the targets with parents of
children with specific needs.
This is very powerful for the
parents. In the future, we’re
planning to involve the children
in the reviews too. The process
is being built into the school
development plan because
building it on what’s working
and not working helps with
the decision making process at
management level.”

How person-centred
thinking can influence
the school development
plan - involving the
whole school community
from staff, to parents and
children

Historically, the Head Teacher and
Deputy Head Teacher have written

the school development plan and

then presented it to the staff. In 2010,
Norris Bank adopted a very different
approach that involved all stakeholders
in the school, including parents and
children, and used person-centred
thinking tools to inform decision
making and planning.

The process was started in a school
assembly, where Tabitha and
colleagues used the person-centred
thinking tools ‘working’, ‘not working’
and ‘important in the future’ with
parents and children.

“We wanted to build on our
success with person-centred
reviews and used the same
headings with families and
children in our Community
Assembly. These usually takes
place on the last Friday in each
month and we invite parents
and relatives to join us for a
celebration of our school and
then to join us in our staff room
for tea, coffee and cakes.”
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The discussion was then moved on to
find out what their priorities would

be for the coming year. Tabitha said
she found this very interesting, as
there were similar themes running all
the way through from Reception to
Year 6. These ideas were fed back to
parents via the Friday Issue, the weekly
school newsletter. They were also be
developed in classes, with children
working together to identify the top
three things that they thought were
going really well. This then moved into
the top three things that they wanted
to change at school in the next year.

Tabitha and colleagues also collated
the ideas generated at the assembly
and in the classroom, and took them
to the staff training day where school
governors, support staff, midday
assistants, teachers and the school
improvement advisor were invited to
create a new development plan. They
all had the same opportunity (as the
parents and children) to write their
own priorities on post-it notes.

All the ideas generated were then
allocated to one of three categories:

e Creating confident learners.
e Creating successful learners.
e Creating responsible citizens.

The group at the staff training day
was then split into three, with each
group working on one of the areas.
They had to go through all the
proposed ideas and decide which
would actually become a new priority
on the development plan. Once these
key priorities had been agreed, clear
success criteria were written, with a
programme of actions that need to be
done to meet these priorities.

Tabitha said that during this process,
the Head Teacher and Deputy Head
Teacher were not involved in any

of the decision making processes,
meaning that the staff and teachers of
Norris Bank could build a development
plan that was not only relevant, but
also one that everyone felt part of
creating.
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“The level of discussion from
the group members was
really high. Teachers, teaching
assistants, parents and
governors were all working
alongside each other in a very
productive, meaningful and
informed way. By the end of
the day, we had a team of
people who felt that their
opinions mattered, a team

of people who felt that they
really did have a say in the
development plan for next
year. From this starting point,
we know that everyone will
want the development plan to
be a success. We look forward
to putting all their ideas into
action.”

They also explored linking information
from person-centred reviews to the
discussion about funding, as they

prepared to set their new budget in April.

Tabitha said there was still some work
to do to make sure the information
and ideas generated through this
process really made a difference to
implementing the development plan.

“The whole process was
fantastically exciting and
generated so much energy it
was unbelievable. In reflection,
we need to ensure this isn’t

a superficial process and
maintains the strategic focus.
For example, we did ask
children and parents at the
assembly what did they what

want to see kept in the school
development plan... things like
‘What makes me happy? What
makes me excited? What is
going well?’ and this generated
a long list, so it gave people a
voice, but next time we’ll be
more specific so we get more
strategic ideas rather than
quick fixes.”

Personalising home
school agreements

Norris Bank has also taken what they
learnt about person-centred thinking
tools and applied it to home-school
agreements. They are now, according
to Tabitha, “worth more than just the
paper they’re written on” and from
September 2011, all children have been
given a beautiful, full colour laminated
card, detailing the School Agreements
and the “Golden Rules”.

“Norris Bank’s intention was to
make this statutory document
meaningful, relevant and
person-centred. We initially
sent out a request to parents
asking for their views on

the existing Home School
Agreement and gave them the
opportunity to suggest positive
ways forward.”

“I’ve always felt the potential
of Home School Agreements
were wasted. Children come
into the school, they get it
signed but no one ever brings it
up again. So if we want to get
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Tabitha and her colleagues developed
the Home School Agreements so

they have very strong links to Norris
Bank’s key aims. There were statutory
guidelines that needed to be met,

but Tabitha felt confident they could
‘marry’ these requirements with the
statements in their key aims:

1. We will provide lessons that engage
children’s minds and bodies.

2. We will create a culture of respect,
trust and partnership.

3. We will run a happy and contented
school for all.

4. We will work together.

5. We will be confident to try new
things and take risks.

6. We will develop an environment
that creates a sense of belonging
and pride in all the work in it.

The headings Norris Bank used in their
Home School Agreements were:

e What is important to us here at
school? (important to).

e How can we work in partnership to
achieve this together? (how we can
best support each other).

¢ What will the school do to achieve
this?

e What we need you to do to help us
achieve this?

e What we need your child to do to
help us achieve this?

Parents responded well to the draft
and one in particular provided an

idea of linking the headings with

the ‘Golden Rules’, which are well
understood throughout primary
classrooms as being the benchmark for
good behaviour.

Each of these areas had statements
that came under the headings:

¢ The school will:

e To help the school achieve this, as a
parent | will:

e To help the school achieve this, as a
pupil at Norris Bank | will:

Personalising education: person-centred approaches in schools



“The first group of parents
we introduced to this new,
revised (and attractive) Home
School Agreement was our
Reception parents, who came
for their first meeting in June.
We then rolled it out to the
rest of our parents at the
‘Meet The Teacher’ evening in
September.”

Some of the feedback from parents
about this work has included:

“I think that it clearly defines
everyone’s role.”

“Overall, a good set of points
which sum up curriculum,
pastoral and social issues.”
“As this is not legally binding,
how can it be enforced?”

“I particularly like the way

it includes the children’s
agreement as well as parents,
as | personally would read this
to my children and explain
what is expected of them.”

Tabitha said the pupils were positive
about the work they had done and staff
felt the new Home School Agreement
reflected their ethos and aims.

“The agreement specifically
mentions the school developing
personalised information about
each child (a one page profile)
and reviewing progress (using
working and not working).”
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“We have plans for keeping
this live and meaningful.

We have produced a paper

A5 size ‘booklet’ Home

School Agreement and also
developed poster versions of
the agreements and golden
rules for each classroom, office
and the corridors. A smaller,
laminated copy is given out to
each pupil to be kept in book
bags. Sharing the information
is the first step, and building
long term strategies to keep it
‘live’ is vital.”

Tabitha is also producing a newsletter
which will have a section devoted

to the work on the Home School
Agreement, and also the other work
on person-centred approaches

within the school. There will be
monthly updates, featuring one of
the ‘agreements’, what this means in
practice at Norris Bank and providing
a ‘progress report’ on how things are

going.

“This will be in our regular
weekly newsletter. We are
building in a way to review how
the Home School Agreement
works in practice from the
perspectives of the parents,
pupils and staff each year, using
the person-centred thinking
tool ‘Working and Not working
from different perspectives.”

Personalising education: person-centred approaches in schools
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Conclusion

Two years on from the original paper
on introducing One Page Profiles into
schools, Tabitha and her colleagues
are really pleased with the progress
that has been made to personalise
education at Norris Bank.

Judging by the reaction of Ofsted
inspectors in late 2010, the work has
really paid off. They described Norris
Bank’s work on the profiles as “very
useful aids to personal development
that ensure appropriate support and
challenge are in place for all”.

“They hadn’t seen anything like
it before and were absolutely
fascinated by our work on this.
I showed them examples and
talked them through how we
developed them and how they
have been able to demonstrate
the links with current care
guidance and support. We
achieved an ‘outstanding’
result.”

“Person-centred approaches
are really exciting and
worthwhile, but it’s a drip drip
change, not a sudden change.
We have worked very hard

to ensure that every single
pupil at the school has a One
Page Profile. We have a team
of parental volunteers who
worked alongside us, talking to
the pupils and helping to type
up all the responses.”
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“We have reflected on what
worked, and what didn’t

work and will improve their
effectiveness by creating them
as postcards that children can
give to their new teachers.

We hope this will ensure they
are easier to use on a day-to-
day basis. This postcard will

be hand written rather than
typed - so that the older pupils
can write it themselves. The
elements will remain the same;
what we like and admire about
the pupil, what is important to
the pupil, and what they would
like their new teacher to know
about themselves. A copy of
the postcard will be sent home
with the child’s report.”

My name is

0909000 o
. Like and admire about me Important to me ®
) [ ]
) [ ]
° [
° | ]
[ ] °
0 o
° 0
® °
o °
@0o0no0o00000000000bc00

—————————————————
What my teacher needs to know to support me

S ———

F——— == —— == =
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“The teachers are keen, as
they can see the benefits of
having information about the
new children in their class. The
Guide to One Page Profiles in
schools that we wrote last year
to support the project will be
used again, to focus questions
and we’re continuing to ensure
that a true picture of each child
is captured in a meaningful and
useful manner. The more specific
the responses, the better the
quality of persondlised attention
we can give.”

Some of Tabitha’s top tips for other
schools looking at introducing person-
centred approaches into their schools
are to be patient, recognise it’s a
long-term goal, ensure everyone is on
board with the idea, keep track of the
valuable learning along the way and
make time to reflect.

“Once the draft has gone out,
ask for feedback on it. The
biggest thing is to make sure
that everybody is on board
with the idea. Otherwise it’s
just something that’s done,
rather than it being useful. It’s
got to be like that and there is
no point unless it’s useful.”

“Remember to appreciate it’s
a slow process because it’s
such a big thing to introduce
to a school. And bear in mind

20

the profile can be in different
formats and can be adjusted

so it’s useful in different
situations. There is a danger it
is just a bit of paper that is kept
in a file, so the profiles have got
to be made useful for teachers
too. If it is a different format,

it keeps people interested in
reading it. People are given

so many bits of paper these
days. You need to get an
understanding of why people
are doing this work and the
benefits for the teachers.”

Tabitha says that the biggest selling
point of One Page Profiles is it provides
teachers with useful information to get
conversation going with children at
the beginning of term like ‘how’s your
cat? or ‘I know you have a stick insect
at home’.

“It’s such a useful way of
building rapport for people at
the very start of term. And by
reflecting on what worked and
did not work about the way we
are introducing and using One
Page Profiles, we are able to
get better and better at making
them living documents that
make a difference for all.”

As Sir Ken Robinson says, learning
happens in groups and that
collaboration is the ‘stuff of growth’.
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